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Summary:

In this social studies instructional sequence, students will identify the various natural resources in our community and exercise their civic responsibility toward seeing that these natural resources are conserved and preserved. Included in our study will be an exploration of environmentalism, stewardship, and social action, culminating in the implementation of varied projects aimed at promoting the practice of reducing, reusing, and recycling. Students will analyze these topics by reading their textbook and library books, interviewing local and school community members, and by utilizing electronic resources such as the DVD Austin Past and Present and the Internet. 

A unit summary consists of one or two sentences telling the subject area, the grade level, the content topic and how technology will be used.
Invitation:

What can we as citizens do to ensure our natural resources are conserved and preserved? Students will learn about early Native Americans and their beliefs about Mother Earth, then they will explore environmentalism and natural resource conservation. The unit culminates with students taking action via self-selected school- and community-wide projects that encourage reducing, reusing, and recycling. 

The invitation often starts with a question and then tells how the UOP will achieve goals and objectives. The invitation serves as an umbrella under which the rest of the unit resides.
Standards:

Matrix # 222 – Geography-Humans rely on natural resources

Identify ways people can conserve and replenish natural resources such as recycling and the use of alternative energy resources.  (L)

Matrix # 525 - Citizenship-individual and group participation in the democratic process

Identify examples of actions individuals and groups can take to improve the community. (11B)

Matrix # 524 - Citizenship-individual and group participation in the democratic process
Give examples of community changes that result from individual or group decisions. (11A)

Matrix #512 - Citizenship-characteristics of good citizenship

Identify characteristics of good citizenship such as a belief in justice, truth, equality, and responsibility for the common good. (10A)

Matrix # 812 - Social Studies Skills- create visual and written materials

Create written and visual material such as stories, poems, pictures, maps, and graphic organizers to express ideas.  (17B) B

Matrix # 528 - Citizenship-Different points of view in a democratic society.

Share ideas and take turns listening and speaking.  (L)

Matrix # 804 - Social Studies Skills-Express ideas orally

Express ideas orally based on knowledge and experiences. (17A)

What objectives are set for learners? How do these objectives align with the TEKS? What Content Area TEKS will be addressed by the UOP?

What Technology Application TEKS will be addressed by the UOP?
Situations:

IPG Reference: Third Grade / Social Studies / 3rd Nine Weeks (beginning)/ Pages 1 and 4 (2005 – 2006 version).

Activities take place primarily in the classroom or other places on your campus and in your community, depending on the projects your students design. Each bullet below represents about one 45-minute class period, though this could vary. The class and school projects could take several days depending on their complexity. Students work primarily in small groups, though opportunities exist for individual work (again, depending on the projects students design). Introductory and informational lessons are conducted whole-group.

Where will activities take place? How much time should be allotted for each activity? How are students grouped?
Tasks: 


Nature and Flow: 

· First, using the computer resource Austin Past and Present, view the Time Tour video “Before There Was Austin.” Use a large class timeline (in 1,000-year increments) to help students place early Austin’s historical events with other familiar historical events to give students their “bearings” time-wise. Discuss time vocabulary such as year, decade, century, and millennium. The video will span from pre-historic Austin, to Stephen F. Austin’s arrival. Also view whole-class APP: Geo Tour/Zilker/Native Americans. Included will be a brief description of the early Native American cultures present in Austin. Place these groups on the class timeline. 
· If desired, read from the textbook, Harcourt Horizons, Lesson 1, “America’s Earliest Communities,” on pgs. 326 – 331. 

· Next, lead students in a study of the Anasazi culture. Look at maps to see where the Anasazi once lived; take a virtual field trip to an Anasazi village (see Internet URLs for specific links) and explore a Kiva, or ritual meeting place, see artifacts such as pots, tools, cave drawings, and bones. 
· Then listen to the poem, Before You Came This Way, by Byrd Baylor. Baylor describes possible Anasazi life based on the artifacts he’d seen in Anasazi ruins. Discuss the idea of how the Anasazi and other Native American tribes worked together and did not waste resources. For example, they used every part of hunted animals. These concepts will resurface as we discuss civic responsibility and helping our environment. 
· Next, read the book, Brother, Eagle, Sister, Sky, by Susan Jeffers. The book’s premise: Chief Seattle is selling his peoples’ lands to the U.S. government, but wants them first to hear his people’s beliefs about the Earth’s sacredness and our duty to take care of it. Through this book, introduce the concepts of civic responsibility and natural resource protection through the prism of the Native American traditional beliefs of “Mother Earth.” After reading about half of the book, have students write reading responses to assess their understanding of our interconnectedness, and to encourage them to make a connection to something in their lives where they are interdependent. Ask students to write to this prompt: “Chief Seattle’s parents and grandparents taught him to love and respect the Earth and its creatures. What is one important thing you have learned from your family? Describe it. Tell why it is important. Tell how it affects your life.” 
· Next, read the remainder of the book, then journal again. Use the book as a springboard for raising the issue of environmental awareness and social action.  To connect these concepts to their experiences, ask students to respond to this journal prompt: “Chief Seattle’s grandmother said, ‘What befalls the Earth befalls all the sons and daughters of the Earth.’ Write about one problem in the environment today that affects you. Describe it. Tell how it affects your life. Tell what you can do about it.” Have students post both response writings on a bulletin board so they feel committed to their proclamations that they could do something about a problem in our environment (see bulletin board explanation “The Earth is our Mother…” UOP_Cons_Nat_Res_bboard_ bessky.doc).        This launches us into citizenship/social action topic lessons that will culminate in students choosing and carrying out environmental projects. 
· Read The Wump World, by Bill Peet, about a fictitious world that is overtaken by Pollutians, who pollute and overdevelop the Wumps’ world. Pick this or a similar book where students will relate to environmental problems like pollution, and allow discussion of personal responsibility to the greater good. Have students, through activities of your choosing, learn vocabulary words such as steward, philanthropy, natural resources, environmentalism, reduce, reuse, and recycle. 
· Show them UnitedStreaming.com videos that further explain terms like natural resources and explains the processes of reducing, reusing and recycling. Show them (or assign students to present to the class) APP: Geo Tour/Zilker/Barton Springs, and/or APP: Time Tour/Modern Austin. 
· Assign to groups the task of researching an Austin natural resource/environmentally sensitive area using APP. Have groups present their findings to the class via PowerPoint presentations. 
· To encourage students to make personal connections to these terms, brainstorm (in small groups using the Think, Pair, Share strategy) and post on a wall-sized chart examples of reusing, reducing, and recycling at home, in school, and in the community (see sample class chart - UOP_Cons_Nat_Res_ 3Rs_chart.doc). 
· Next, ask students to strategize about what they can do at school to help our environment. First, have students interview adults on your campus to ask them who is responsible for taking care of our environment, what is your school already doing to help the environment and reduce, reuse, and recycle, and what else can be done (see “Interview Routine” -  UOP_Cons_Nat_Res_ Interview Routine.doc). Ask students to help formulate the questions so they feel a sense of ownership of this process. Assign students heterogeneously, in groups of three, the job of greeter (who introduces the interview group to the interviewee and closes), asker (who asks the questions), and writer (who writes down the interviewee’s responses). Interview groups then present their interview information to the class. Record this information on chart paper so all students have access to each group’s information and so students recognize and take responsibility for their contributions to this class-wide effort. 
· Students, in their interview groups, then discuss each others’ ideas for classroom service projects to help the environment on our campus and encourage reducing, reusing and recycling. Armed with our brainstorm list and interview results, each group nominates one project they wanted our class to conduct that will help just our classroom. Encourage students to use community building practices such as the use of “Accountable Talk” sentence starters, like: “I agree (or disagree) because…;” “That makes me think of…;” “What is your evidence for that?” , “I thought of that, but…” and “Can you tell me more about that?” Once all members of a group agree, they fill out the project form (see “Picking a Class Project That…” -  UOP_Cons_Nat_Res_Class_Proj _Form.doc). Each group then presents their idea to the whole class. The whole class then votes on the different ideas, eventually picking one project that the class will implement. They may choose projects like picking up trash, or putting a bin for recycling plastic in our room. 
· These same groups later pick projects that will “spread the word” to the rest of the school, encouraging your school’s students and staff to do more to help the environment, reduce, reuse, and recycle. Once they’ve agreed on one project, they fill out the project form (see “Encouraging Students and Staff at…” - UOP_Cons_Nat_ Res_Spr_Word_Form.doc). Instead of voting on one project, post all the ideas groups chose, and let students sign up for 2 projects. Encourage students to list projects such as: submitting articles to local newspapers, the PTA newsletter, and other local publications; put up posters around school; make announcements over the P.A. system; film videos; perform skits and plays for other classes; create podcasts; create and present PowerPoint presentations.
What specific student activities will the students carry out during the unit?

Interactions:

The teacher’s role is primarily that of facilitator. This unit is designed to empower students, encouraging them to take control of many aspects of the activities’ nature and flow. The teacher will often serve as a provider of expertise, providing students with direction and knowledge as they attempt tasks that may surpass their abilities and require coordination with other staff and community members. What is the role of the teacher and the students? Who talks and works with whom? Who initiates interactions?
Assessment:

Students will be evaluated by their implementation of the class project and their two “spread the word” projects, and through journal writings. Embedded can be assessment of various Language Arts skills practiced within the projects. By what means will the students and the teacher evaluate when the tasks have been completed according to the standards. This may include criteria charts and rubrics.
Tools:

Hardware/Equipment

Chart paper; computer with Internet access; LCD projector; various writing and art tools depending on the projects students choose. 

What hardware or equipment will be required? Examples are projector, digital camera, scanner, etc.
Software Used

Program - Austin Past and Present:

· Time Tour video “Before There Was Austin”
· Geo Tour/Zilker/Native Americans
· Geo Tour/Zilker/Barton Springs
· Time Tour video, “Modern Austin”
· Various other sections students will explore independently
PowerPoint

Word (or other word processor). 

What software will be used during the unit?
Related Resources:


Books (these titles or ones with similar themes): 

Brother Eagle Sister Sky, by Susan Jeffers; 

The Wump World; by Bill Peet; 

Harcourt Horizons: People and Communities

Videos, from UnitedStreaming.com:

Native Americans/Anasazi:

Anasazi, The: Builders of America's First Cities (19:13)

Mystic Lands: Anasazi: The Ancient Ones (25:00)
(Original) Native Americans: People of the Desert (25:00)

Natural Resources / Conservation:

Taking Care of Our Earth (17:00)

Learning About Natural Resources (22:00)
Reducing, Reusing, and Recycling: Environmental Concerns (26:00)
Magic School Bus Holiday Special, The (27:39)
What tools will the students use to accomplish their tasks? (reference materials, literature, other)
Internet URLs


UnitedStreaming.com http://www.unitedstreaming.com/
Various Internet sites with information about Native Americans, specifically the Anasazi:

Take a virtual tour of a Kiva and a great house! http://sipapu.gsu.edu/html/architecture.html
Anasazi Digs!: See bowls and other artifacts collected from Anasazi sites. http://www.anasazi-digs.com/
The Anasazi Heritage Center: Includes lots of information about the center and Anasazi ruins. http://www.co.blm.gov/ahc/index.htm
The Artifact Gallery: Use this site to answer questions for the classroom activity, A Day with the Anasazi. http://www.co.blm.gov/ahc/artifact.htm
http://www.mhschool.com/socialstudies/2000/student/infographic/templates/infographic.php3?id=3&grade=3&state=

Native American Activities: From Applesfortheteacher.com, here is a collection of stories, activities, and information. http://www.apples4theteacher.com/native-american/
Various Internet sites with information about reducing, reusing and recycling: 

Ecology Kids Page: From the Washington State Department of Ecology, this interactive site is designed to teach you about the importance of waste reduction, recycling, and solid waste management (or how we take care of our garbage). http://www.ecy.wa.gov/programs/swfa/kidspage/
Environmental Kids Club: From the Environmental Protection Agency, this site has lots of information and activities that teach children about natural resources and recycling. http://www.epa.gov/kids/index.htm
Kids Recycle!: This site, for students and teachers, has all the information you need to take action in your community to encourage zero waste! http://www.kidsrecycle.org/index.php
Kid's Recycling Corner!: From the University of California Davis, find games, links and information about reduction, recycling and more...  http://r4.ucdavis.edu/Kids/
Recyclezone! : Welcome to recyclezone, the site for schools, children and teachers that tells you what's what in the world of waste! http://www.recyclezone.org.uk/
What specific Internet sites will students visit during the unit?
Educators should consider the Principles of Learning when planning Units of Practice:

Clear Expectations:  Descriptive criteria and models of work that meet standards should be publicly displayed, and students should refer to these displays to help them analyze and discuss their work.

Academic Rigor in a Thinking Curriculum: In every subject, at every grade level, instruction and learning must include commitment to a knowledge core, high thinking demand, and an active use of knowledge.

Accountable Talk: Accountable talk sharpens students’ thinking by reinforcing their ability to build and use knowledge. Teachers create norms and skills of Accountable Talk in their classrooms by modeling appropriate forms of discussion and by questioning, probing, and leading conversations. 

Fair and Credible Evaluations: Fair evaluations must be aligned to standards. Assessments that use identified criteria provide evaluations of what individual students know and can do.
